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Review details

Dur adwucation system :u.spin:stl:- nEcamie the b=stin ﬁ.umia.b'r'sezb:inﬁ_;ruwthrur every student, in ewery
dass and in every school.

The purpose of the External School H.E'n'l'e'n'n:EH] is to support schools to raise achievement, sustain I1i_5h
performance and to |:|r|:-'|1'-:||: quulit'r' assuramce to bwild amd swustsin |:|l.|h|i|: corfidence in gowernment schoals.

The External Sohcal Revies framework is references 'ﬂ"l"l:lIJEhI:ILIt all Fl'HEEI:l'”:ht ESR FI'D!:LH

This report owtines asoects of the schoal's performinnce weritied throush the e e DroCESS acn:rdfn;t-:
thie framework. t does not dooum-enk EVETY HSF-EI:t of' the schiool's proceszes, programs and cutcomess.

We acknowiledge the support and m-upen.ﬁl:-n |:|r|:-'|.'|'-:|=-:| by the staff and schoal com "I1Ll1i'|.':|'.'l'|'|"l-l\= notall
review processes, artefacts and comments are gocumented here, they have all been considered and
Do kribwte to e dewelopment and diractions of this report.

This resew was conduced by Rod Mclaren, R = Elfﬁn:r-:lfﬂ'r:dzparh'n:nt's Revwiew, nprovemient ard
.ﬁ.l:l:l:lLlTI.'.'.l.I:liIil.':.' directorsts and Peter Euss, Beview Frinl:i|:|ul.

Review Process

The r|:|II|:-'|||1'nE processes were used to sather Evidencs relevant to the lines |:|r|'n|:|uir'|r:

+ Prasentation from the principal
#®  Class visiks
+  Attendance at staff mesting
* Document anahysis
+ 5can of Aboriginal Educetion Stratesy implementation
#  Discussions with:
- Gowerning Coundl representatives
- Le=sders

- Parent groups
- School Services Officers (550z]

- Studert EFIJIJFIE

- Teadhers
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School context

Orroroo Area School caters for students from reception to year 12 it is situsted 244kms from the Adelaide
CBD. The= =nrodment in 2020 is 140 students and 12 pres-:hu-:-l-:l‘u'b:lrzn,uz imtotal. Errolment ot the time of
the previous review was 132 students with the preschool amalgamating with the school in 2017. The local
partnership is Finders.

The scheool has an ICSEA soone of 972, and is clusﬁﬁzuu-:utuE-:rr'E--:-n the Department for Edwcation Index
of Educational [is-u:rmntuﬁe.

The school populstion indudes 7% Aboriginal students, 3% students with disabilities, less than & students
with Englizh as an additional language or dislect [EALD) background, ro children/young people in care and
20% of students afizibie for School Card.

Thie disstrict snd 5|:I1|:|-:-I-:-:-'11mu1i'r|rl1u-.'e beem in drouphit condithans ower the lnst 2 years.

The school l=adershio tesm consists of a |:-r|'|1|:i|:-ul. inthe 1% year of tenure with 3 coondinator positions in
Frimur:.-, middle ard sersar schioal.

Thare mre 2T teschiers, inclu-:|inE 2 imi the EBrty FRArS off their career, and 2 sdvancsd skills teachers 2
temchers.

The previous ESR or OTE directions were:

Direction 1 Further refine aspects of the 3-way interview proosss that connects goal-setting, reflection
and reporting betwesn all parties at strategic points throughout the year; schedule and
implement these key components over the course of a school year to wvalidate the
importance of this precess to academic and personal improvement.

Direction 2 Engage and challenge all fudents to aspire to improve their learming by implementing
relevant coherent teaching strategies that encourage the co-design of learming across the
sichiooil.

Direction 3 Strategically align effective and efficient staff struchares that ane clearty conmected,
purposeful and understocd by staff to facilitate collaborative endesvour, capacity building,
and to sustain am improvement culture.

Direction 4 Establish 2 common language and school culture fostening Growth Mindsets across the
school, and encourage the application of these dispositions in students and staff alike as
they confront new challznges in leaming and teaching respectively.
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What impact has the implementation of prewiows directions had on school improvement?

Evidenios provided by the arincioal st the Izutlership oresantation I'i'E;hIi;hI:El:Itl'-ei'n osct of the Fre'-'l'-:lus
Ext=rnal School Beview [EH]din:n:l:l'-:lns im thie school's development. A strang Fq.rl:nzrsl'i':l betwiman the
schiaol, the studernt and F-urentsisa.li:'r'elemmtl'n EnsurinE sErmiEr suoosss. Thie schoal refimed the "3

Way confererce’ whare shudents SEtEIJIEE far EHTHiI’lE mchimyemant, mast with perents and t=schers to

disouss ways of support. The school has developed & consist=nt and stresmbned orocsss with goals
disoussad in each n:F-urI:inE |:|er|'-:||:| ard Erfanced commiunication batwesn teschers and parents. A

n-:Im:hinE; prosram to develod learners’ Hhilit'lltl:l seb =oals for success has resutted in|"11|:r-:l-.'=|:| student

commection to their mminE.

Student asency and co-construction of lesrnine were evident in STER spprosches to ImminE_. shudent

a

n-:Immum't'll Fr-:-_ie:ts,n:lme su:|_i=|:|: minEtusluzs_.thc us= of student Dlanners I'-:IrIEHI'I'l-HE snd -:r;unise:l
schaol events. Professionsl deyelooment in wisibde IeuminE |:'.-'L| and suppart from a VL coach beuitt tesmcher
|:.!.|:|u|:|'t|rt|:| develop affE e :I:rulzi:Eies that 2ngage and challengs learners.

Several forems, networks, uEr-eemu'rt: snd respuroes were Evident that FJFJI:II":EH collasorative
u|:-:|r|:|a.-:|1e.':|'|1 huill:linE; stadt -:upa.-:itlr:

The VL professional learning program

VL Google dassrooms and support from a coach
Li1:|:ru|:|r and numeracy whole school agreements
staft mzetinE;s and sackor mzetinE;s

Purt|1er'.:l1i|:| re=taoirks and huls.

Frowm thess and othier -:-:p-:-rtunitiu. & cultur= of |"11|:-r-cl-.'=m entand su :||:|-:-r1: Feas dese l\:lped.
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Lines of inquiry
Effective school improvemeant planning

Improve practice and monitor strategies and actions — How effectively does the school monitor and

enhance its improvement strategies and actions based on their impact on student learming?

The school has dearly articulated its improvement amends az evident in the 2019-21 school improvement
plan [SIF], with goals of improving writing, mathematics and growth in learing achievement. The
documented challenges of practice and success critenia are aligned and student-centred. Data coliection in
Brightpath scores, FAT mathematics tests and student achievement GPA scores support the monitoring of
progress towands agreed targets. Staff wers sware of the SIP soals and challenges of practice and
acknowledged that they had a role in enabling them. They described performance development pian [FDP)
me:tinEs,imFa.q:t 5|:|rin13_. discussions in stuﬂmur_inE: and informal conwersations with leaders ull-:rn-inE
their input.

The leadership team presentetion highlishted prominent use of 8 range of dets in the collection and analysis
far monitoring the progress of SIF actions towards agreed targets. Tracking and monitoring student progress
and identification and allocation of intervention support is date informed. Teachers described the use of
dass dats folders contsining individusl stusent schisvement and wellbeing dats Thess were resubuty
updated, providing support for the planning of learning and transition converzations at the bexinning of the
AT,

Le=ders and teschers desorioed several struchanes ard processes that help them to reflect on I'.hel'mpa.cl: of
their practice or actions on student lzarning. Leaders told how evidence-based discussions at partnarship
and staff mestings and end of year reviews helped monitor the progress of SIP soals towards set targets.
Teschers descrided how they reviewsd their impact through evidence-based impact oyches that were
supported by & VL impact coach and buddy. They identified appropriate students in their ciass and
negotiated strateries with their coach. Data collection methods allowed them to see if their practices had
impact on lesrning. Planned impact cycles were reported back to staff meetings twice per term. The panel

pommends this evidenoe-based, reflechye approach as it Fr-:l'-.'l'l:lua.mp:nrti-.lz and scaffalded process to the
im :rn'.lcm:nt-:-‘rprucﬁ-:c. While 5l1urinE this imformation takes place at staff '11-=-=1:'|155. thers was no clear
incication of how this develons ints agresments of best oractios.

Teschers mentonad several other perfarmance deyelooment processes within the Te:u.-:ﬂ'n; for Effective
Ln::u.minE tooliat, bt thess wens not consistent Ffa.-:til:es soross the schood and in Somie cases, only ‘brimili=d.

S'I:rl:ng;thi:ninE =y e no=-oased II:I"-I.‘I:I:E;I-ﬂ that support teachers to reflect on and impn:-’.re thmir |:|rm:|:i|:= is
SEEN BS NN EssEndial pe step.

Direction 1 Strengthen refiective teacher practices |to know their impact on student learning) by
clarifying and connecting existing performance dewelopment struchares and pro<esses that
support evidence-based anakysis and reflection, leading to agreements of best practice.
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Effective teaching and student learning

Quality curniculum: How effectively are teachers using the Australian Curmiculum and SACE to
support and improve student learmning?

Curriculum organization was s2en in curriculum cwerdiews and scope and sequence doosments. Teachers
|:|r|:-'.r|'-:||:|:| examples of scope and sequences or yearly plans, 'Jnl'tplu.ns, sss=soment tasks and ruorics, which
they used to ensure the demands of the curriculum. Documentation of the Australian Curriculum vaned in
its standand festures ard hivw teachers Fruzntzdl'tl:l:- shudanks. LeurninE;l'n'I:enI:ium, SUCCESS Criberis, Bniks to
the currislum stancands ard some aspects |:|r-:|=l.I=I-:I|:|m=ntin f‘tEI'HI.‘!l' and NUmEracy Were more Commaon.

CALCE rzquirzmznts siamdardise semior secondary Iurm'n;a.m: azsezsment plan dooumientakion. Some

tenchers referred to Iz:u.minE Fr-:;ru:fcln.': whErn 'I:ull:ir'ﬁ about interverton. The Ezmrulnzupu.:lilil:iu snd
ross-oariculums priorities, whilst niot r'i'E;hr!.".rin':IE in dooumentstion, Were more |:|r|:-'11|'|1=n1:in disoussions
inl.ll:-r.rir'E; STEM IminE,:rass-:un'il:ulum umits =nd co mmuni'rlr Fr-:ljzru.

The panel dtesd whaole-school agreements that 5ui|:e teschier |:|ru|:h'-:= in Iitzrurr',numzrurr'um:l wisinile
learning. These documents provided clarity in the use of highly effective pedagories that were supported by
tarpeted pr:-'h::sinnul developmient :.d-:lil:iumlrr'_.u com |:|r|:h=n5|".r|: dyta scheduls of wihen drb s
coflected and shared at staff and mactor meetings supports consistency. Still in its infancy, & language of
learning and an understanding of what the gualities of 8 successful lsarner are is evident in conwversations
between students and staff, and displayed in dassrooms.

Past agresments and mppeciakions in den'elnpinE |:|uui'1:|r curriculum decumentation that could be n:ul:i'rlr
socessed amd sharsd pmﬂd:uﬁuidufwt:u:h:n‘- wnd beaders. Commients from teschiers and documentation
show thess asresments have lapsed and need review Soeme teachers described how documents wers I:-u'nE

stored in different locations s new technology was developed to share materals. In discussions with
leagers, they commented that thair |:-r|"'nurl|| Toous in stadf and sector mutir'E.': WS deu‘elnpfn; aspects of the
visible Iz:u.rl'l'nE prosram, and Emhacld'q; e m imvba pr-:.ch'-:z_.whilz rem uininE;rul:umcl on a.q:l:iuninE the SIF
goals. Teachers commented that they would value opportunities in sector meetings for the co-construction
of curriculum documents and moderation activities to support consistency of task desizn and judgement.

An I:I:||:|D|"|:I.l1i|.'!|' msts to reyisit and wodate past agreements for the development, storage and 5l1urinE of
ouricLlum docurmie piakice. I:h.n"rllrinE E:-:qu:tu'l:l'-:lns and Fr-:r-il:lir'E chacks that mairkain tha |.'.|uu|i1.'!.--:rr1:r'||'5
dizscim errtation, will asllcws uc:::sil:-l'i"l:lll snd reflect the currant osmiculum demands snd school oriorities

Direction 2 Ensure cumiculum consistency and colerenos by renewing agreements that guide tescvers
in all zspects of curiculum planning, storage and review.

Ext=smal School M&w—m:midm,icptﬁnﬂmln FiNAL | £



Effectrve leadership

Educational keadership: How well does leadership facilitate the development of coherent, high-
guality curriculum planning and effective teaching?

Lesders desonbied ‘I:I'-tsmu-:-rs'-'l'siun-:l'rl:le-.'elnpinE Iif-z—l-:-nE l=arm=rs snd how the collaboratie

dewelopment of the school's values and qua Fties of @ successhul Earnes would support its mchisyvamant. They
Exolzir=d how :rnf:s.':inmllewinﬁ and support from & EurninE; coach indflusno=d teacher Ffa.cl:il:-et-:-'r-:-:u.':
on dE'JEII:IJinE lmmrm=rs.

The tocus shifted fram t-:a.-:hin; & curriculum to Ii:a.minE. Many stugents were aware of what the
characteristics of & sucoessiul learmer were, and reoorted that mArny teachars were in-:urp-nrur.inE ‘them into

qurnl'rE.

Lesders” desoriptions -:Ir|"11|:r-:r-.-=m=nt Wik I'i'EhIi;hI:El:l ] 5|'E;|1iﬁ-:unt presence of dats to show Fr-:;rusin P
|:|ri-:-r|'1:ie5. Eanmiples includ=d |l|'I'i'|:I-I15 progress of id=ntified stud=nks usinE Er'l'E;I1t|:uth scores, daka unurlm'.': af

stucnk pr-c-E;ressin i'tcrui:g.' and reum =ru|:|rin1:-=r.r-=|11:|'-:ln programs and mchisvEment u5|'|15 GFas. Seyeral
teschers and lesders described hivw aviderce-based F-h.nnin;w 5 Foscies &t the :i:EinninE of a year, when
tenchers revisited whole-school uErumzn'L':.'nhile rv:'.riuwinE student deta-sets to inform their plunninE;.

Lemd=rs refcrre:lt-:-receiuirﬁa.'m-:ul m:lul:liit'll repart’ as F-urt-:f'u'-t'-'l'sihle Ie:u.minE |:|rl:-'rl:55-i|:|nul EurninE;
program. They axnlyined that swdence -:-'rpr-c-E;ressin the report and the school's int=rral dats E;uil:li:-:l them
in :Ie‘.relupin; thimir future sction plans. Teachers ide T bead 'I:-u.h'n; part in tarzeted staff mzeﬁnﬁs bl peer
term, Paciitated :|':."I:h=|'m oect coach. I.IsinE impuq:t Cycles to plan, they reported back an progress in
widen:t—b-a.szdinv-_'.'tiguﬁ-:lnsn:lfthdr |"11pa.-:l: -:Inli:a.minE. They ware wery posative in their commients abowt

this process and the support they received from the impact cosch. Release time provided by lesdership to
develop their practios was appreciated.

Staff described several other performance development processes used over time, a5 more informal options.
Many viewed performance development |:-Ia.|1n|'|15 meeﬁn;s s uf-:lrma.lraqurementl'n its documientation;
however, when describing xpectations of the proczss and the gepth of gisoussion, there were varied views.
There iz a need to clarify and formalise expectations in these processes and mowve towards mone robuest
evidence-based conversations inked to the improvement priorities of the schoal.

Direction 3 Ensure guality curriculum and highly effective teaching practices that address the nesds of

all leamers, by deweloping effective and rigorous performance development processes that
support the achievement of school priorities.
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Outcomes of the External School Review 2020

At Orroroo Area Schoal, the influence of previous directions is evident in the establishment of a clear
roadmap for improvement supported by planning processes that are evidence-based and targeted to raise
student achievernent. Effective systems that build capacity are developing, positively influencing teacher and
leader practice. The school is providing effective conditions for student learning.

The principal will work with the education director to implement the following directions:

Direction 1 strengthen reflective teacher practices (to know their impact on student learning) by
clarifying and connecting existing performance development structures and processes that
support evidence-based analysis and reflection, leading to agreements of best practice.

Direction 2 Ensure curriculum consistency and coherence by renewing agreements that guide teachers
in all aspects of curriculum planning, storage and review,

Direction3  Ensure quality curriculum and highly effective teaching practices that address the needs of
all learners, by developing effective and rigorous performance development processes that
support the achievement of school priorities.

Based on the school's current performance, Orroroa Area School will be externally reviewed again in 2023,

j:.;x::.;gﬂ. WA

Kerry Dollman
Director
Review, Improvement and Accountability

Jen%Zrlnger I:
Prificipal

Orraroo Area Schos|

Anne Millard
Executive Director
Partnerships, Schools and Preschools

Governing Council Chairperson

External School Review — Orraroo Area School, September 2020 | FINAL | ¢



Appendix 1

School performance overview

The External Schical Review orocess inchsdes an :mullllsisa'rsch-:-ul parformance as measured a.E;-u.l'm'I: ‘Hhie
Department for Education Standard of Educations| Achiee=mient |5E.!.:|.

Reading

In the earky Ti:ur:.'-_.r'-:u.dirﬁ F-r-:Erml's meorikored u;uin:t R'JnninE Records. bn 2043, E!'i'b--:lf'lli:ur:l.unl:l 5&5% of
year 2 students gemaonstrated the expected achiavemant a.E;-u.l'nrl: ‘thie SEA. This result rzpmszntadzclinc

mnd Bitle or meo change ne.':pectin.'el'!.- froen the kistoric baselne BVErasE.

Batween 2017 and 2019, the trend for year 1 has besn upwarss, from 35% bo 53%.

In 2015, the rea.dinE results, a5 measured by NAPLAN, i ot = thet El'i't--:-'rllli:ur:-l-rh.u:lcnr_':, Ed-%-:-fllleur:l
stud=nts, 30% of year 7 students and EE-%-:-TTuurEI students demonstrated the axpected achievement
u;uin:t the SEA. For years 3. 3, 7 and g, this result represents Bttle or mio change from the historic baselne

HI."EI'HEE.

For 2049, year 3, 3, 7 and 9 MAPLAN reul:lirE_.ﬂ'nesmu-:-l is |:||:I1i='.rinE withim the results of sSmilar students
BLTOES E-:-'.rl:mmenl: sihimols.

In 2015, lﬂaf'fta.r 3, no year 3. 10% of year 7, and no year 5 students schieved im the top 2 NAPLAN

r=u|:||'|15 Dands. For year 3, this result rzpreszn‘lsll'tl:lz or o change from the historic baselne BVErBge.

Faor thoss students im 2045 who achieved in the top T HAFLAH Fr-:ﬁcii:rc'll bards in r-:u.dirE_. =0%, or 1 out of
2 students from year 3 rem in in the upper bands at year 7 and none of 3 students from -lleur:-l-nemuininthe
upper bands atyesr 9.

Mumeracy

In 2018, the numeracy results, as measured oy NAPLAN, indicate that !Ii%-:lflllcur:-l-rh.ldenu. Eal-'in--:rrlllcur!
stude=nts, 0% of year 7 students and EE-'i'h--:-'rlllzurEI students demonstrated the sxpected achievement

u;uin:t th= SE&. F-:r-llcurltl'i.': result represents an imorowemeant and for years 3, 7 and 5, this result

rzpmszntlil‘tlz or no change from the historic baseline average.
Bapwesn 2017 and 2013, the t-'end'r-:-r"llcur'."hus bs==n upwun:l.': snd for 'reurE-:l-:rn'rrWd:. from B3% to 50%
snd 1005% to 85% resp-e:l:in.'zllll.

For 2049, y=ar 3, 3, 7 and 3 NAPLAN numeracy, the school iz m:hicl.lirE withim the resutts of simiksr groups of
students across govermnment schools.

In 20438, :La%-:lf'lrl:a.r 3, no year 3, 40% of year 7 and % of year 3 sbudents achieyed i the top 2 HAFLAM

numeracy bands. For year 3, this resuilt reprasents Ettle or mo changs from the kistoric basaline BVErBSE.

For those stusents im 2049 who achieved in the top X HAPLAN Fr-:ﬁ-:ierc'll bards im numzru:r'_.E.'-'!'i, or X out
of 3 stugents from year 3 remain in the upper bands at year 7 and 20%, or 2 out of J students from year 3
remasin in the upper bands at year 5.
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SACE

In termis of SACE com |:|I=I:i|:-|1 in 2042, 10E% of students anrolled in February and 100% of those =nrodiad in

October, who had the F-ntzntiultl:- complete themir SACE didE-:l on to successfully schimyve SACE. Babween
2017 and 2015, the trend for February completers has besn upwards, from 20% in 2017 ko 1DE%.

For compulsory SACE Stage 1 and lsul:-_ie:lsin 2043 100% of sbude=nks successiully -:nmph'l:adthuir Staze 1
FzrsclmILEurnl'n5 Plan, 5% of studests successully completed 1:I1=ir51=|.E;e 1 i'ter-u.q:lll urits, 100%
successfully completed thir Stapge 1 mumeracy units mmed 100% successfully com oleted hair Stape 2
Fasemrch Fl'l:l_itl:t.

For attempted Stage 2 SACE mhju-:u in 2019, 100% of graces schiEved wars at "C-'lavel or h'E;hzr. 0% of
grades were ot an "A” level and 38% of graces were at & '8 level. This result represents sn improvement for
the A’ level grade and 5 decline for the 'B° lewel prade, from the hiistorc Das=hne averages.

Ome hundred |:||:r|:|:nt|:-'rs11.|d|:n13 i:|:-'11|:-I|:t|:|:| SALCE usir'E WET mnd there wers no shodents enrolled im the
Flawoje Lza.minE Cotions |FLEI:| program in 20139,

In tErmis of 2049 'I:-H'Iia.nll entance, 774, or 10 out of 13 Fn‘tznﬁa.l:tl.ldmt': achieved an ATAR or TAFE 54
selection soore. There were also 1 student who wers successful in ul:hizl.lir'uE;a.mEril:.

In 2013, the schood had &8 mod=ration ud_i.lrtmzntl:-‘r[:l.
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